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This study examines the challenges and strategies of teaching Arabic
in Raudhatul Athfal Harapan Bunda, an Islamic eatly childhood
education institution in Indonesia. Despite Arabic’s religious significance,
young learners face difficulties due to its complex script, limited
exposure, and reliance on traditional methods like rote memorization.
Additionally, systemic barriers-such as teachers’ low Arabic proficiency
(70% lack formal training), scarce interactive resources (65% of schools
lack multimedia tools), and minimal parental involvement (only 40%
support home practice)—hinder effective instruction. The research aims
to: 1) analyze current Arabic teaching strategies, 2) evaluate their
alignhment with child-centered pedagogies, and 3) propose evidence-
based improvements. Using a qualitative case study design, data were
collected through classroom observations, teacher interviews, and
document analysis. Findings reveal that multisensory methods (e.g.,
vocabulary songs, TPR for body parts) and interactive media (e.g.,
flashcards, apps) enhance engagement, corroborating theories like play-
based learning, and multimedia learning. However, teacher training gaps
and resource shortages limit efficacy. The study concludes by advocating
for phonetics-focused ~ teacher workshops, low-cost  digital  tools,
and parental engagement programs to optimize Arabic acquisition.

Childhood; Arabic education; play-based learning strategies; teacher
roficiency challenges
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INTRODUCTION

The teaching of Arabic at the early childhood education level, particularly
in Raudhatul Athfal (RA) institutions, presents unique challenges and opportunities.
Arabic, as the language of the Qur’an, holds significant religious and cultural value in
Muslim-majority countries like Indonesia. However, young learners often struggle with
Arabic due to its complex morphology, unfamiliar script, and limited exposure in non-
Arabic-speaking environments. Raudhatul Athfal Harapan Bunda, as an Islamic early
childhood education center, aims to integrate Arabic into its curriculum, yet the
effectiveness of its instructional strategies remains underexplored. Previous studies
highlight that traditional methods, such as rote memorization and grammar-translation,
dominate Arabic teaching in similar settings, often neglecting child-centered,
communicative approaches (Ritonga et al., 2023). This raises critical questions: What
strategies are currently employed in R4 Harapan Bunda to teach Arabic? How do these
methods align with contemporary pedagogical theories in early language acquisition?
Addressing these questions is essential to optimize Arabic learning outcomes for young
children.

The urgency of this research stems from the growing demand for effective Arabic
instruction in early childhood (Zulfida et al., 2024), coupled with the scarcity of empirical
studies focusing on Raudhatul Athfal. While existing literature explores Arabic pedagogy in
primary and secondary schools, few studies target preschool-aged learners, creating a gap in
understanding how Arabic can be taught engagingly and effectively at this developmental
stage. This study seeks to fill that gap by examining the strategies used at RA Harapan
Bunda, evaluating their efficacy, and proposing evidence-based improvements. By doing
so, it contributes to the broader discourse on Arabic language education in early childhood,
offering practical insights for educators and policymakers.

This study aims to investigate the Arabic teaching strategies implemented at RA
Harapan Bunda, assessing their alignment with modern pedagogical principles. Specifically,
it seeks to: (1) identify the methods currently used, (2) analyze their effectiveness based on
student engagement and learning outcomes, and (3) explore potential improvements
grounded in child development and second language acquisition theories. Five relevant
studies inform this research: Lestari et al emphasizes the need for interactive techniques in
Arabic teaching (Lestari et al., 2023), while Susilawati et al advocates for play-based learning
(Susilawati et al., 2023). Sitorus et al highlights the lack of teacher training in early
childhood Arabic education (Sitorus et al., 2025), and Ritonga et al underscores the role of
multimedia in enhancing engagement (Ritonga et al., 2024). Finally, Aisyah et al the
research about quiz by google form for arabic language teaching (Aisyah et al., 2024).
Despite these contributions, a significant gap remains: none of these studies specifically
examine Raudhatul Athfal or provide a comprehensive framework for Arabic instruction
tailored to preschoolers.
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There are several studies that have relevance to the content of this research, as for
some of the research in question, it can be explained the aspects of difference with the
research conducted as follows, studies on Arabic language instruction in Raudhatul
Athfal (RA) reveals critical insights into current pedagogical practices, challenges, and
potential improvements. The findings collectively underscore the need for methodological
innovation to enhance early childhood Arabic acquisition in Islamic preschool settings.
Lestari et al. emphasizes the effectiveness of interactive techniques (Lestari et al., 2023),
such as question-answer drills and group activities, in fostering active participation. The
study argues that traditional rote memorization limits linguistic engagement, whereas
dialogic methods improve comprehension and retention. Susilawati advocates for play-
based learning, demonstrating that games, storytelling, and role-playing significantly
increase motivation and vocabulary retention (Susilawati, 2024). The research highlights the
alignment of such methods with preschoolers’ developmental needs, contrasting them with
rigid, teacher-centered approaches.

Sitorus et al. identifies a lack of teacher training as a major barrier to effective
Arabic instruction (Sitorus et al., 2025). The study reveals that many RA educators rely on
outdated methods due to insufficient exposure to modern language pedagogy,
recommending professional development programs focused on child-centered strategies.
Ritonga et al. examines the role of multimedia tools, showing that digital resources (e.g.,
animated videos, language apps) enhance engagement and phonetic accuracy (Ritonga et
al., 2024). The study suggests integrating technology to complement conventional teaching,
particularly in non-Arabic-speaking environments. These studies collectively argue for
a paradigm shiftin RA  Arabic instruction one that prioritizes developmental
appropriateness, interactivity, and multimodal learning. Future research should explore
longitudinal impacts of these innovations and their scalability across diverse Islamic early
childhood education contexts.

This research bridges that gap by combining empirical classtoom observations,
teacher interviews, and parent surveys to construct a holistic understanding of Arabic
teaching practices at RA Harapan Bunda. Unlike prior studies, which often focus on older
learners or theoretical discussions, this project adopts a practical, context-specific
approach. By integrating findings from early childhood education and applied linguistics, it
offers actionable recommendations for enhancing Arabic pedagogy in similar institutions.
The study’s novelty lies in its dual focus on Raudhatul Athfal and its application of
contemporary language teaching theories to a traditionally under-researched setting.

This study addresses these gaps by focusing exclusively on RA Harapan Bunda,
where Arabic is taught to children aged 4—6. It examines how teachers navigate challenges
such as limited instructional time, varying student proficiency levels, and parental
expectations. By synthesizing insights from eatrly childhood education research (e.g.,
Vygotsky’s sociocultural theory) and language acquisition studies (e.g., Krashen’s input
hypothesis), the study develops a contextually appropriate framework for Arabic
instruction. Unlike prior works, which often rely on theoretical analysis, this research
employs mixed-methods data collection to capture the realities of classroom practice. Its
findings will thus provide a nuanced, evidence-based perspective on how Arabic can be
taught effectively in Raudhatul Athfal, filling a critical void in the literature.

The study tests this argument by evaluating current methods at RA Harapan
Bunda against established benchmarks in early language education. It hypothesizes that
classrooms employing interactive, context-rich techniques will demonstrate higher student
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engagement and retention compared to those relying on rote learning. To validate this, data
will be triangulated from classroom observations, teacher reflections, and parent feedback,
ensuring a comprehensive assessment. The findings will not only validate or refine the
argument but also provide a replicable model for other Islamic preschools. By grounding
its recommendations in both theory and empirical evidence, the study advances the field of
Arabic pedagogy while addressing a practical need in early childhood education.

METHOD

This study employs a qualitative case study approach to explore Arabic learning
strategies for early childhood at Raudhatul Athfal (RA) Harapan Bunda. A case study is
appropriate because it allows for an in-depth examination of a specific educational context
(Creswell, 2003). The research adopts a descriptive-analytical design to document existing
teaching strategies while critically analyzing their effectiveness. The study follows
an exploratory framework, as there is limited prior research on Arabic pedagogy
in Raudhatul Athfal settings.

Data will be collected through classroom observations, teacher interviews, and
document analysis (lesson plans, teaching materials). A triangulation method ensures
validity by cross-verifying findings from multiple sources. The primary data sources
include: 1) Teachers: Arabic language instructors at RA Harapan Bunda who implement
learning strategies. 2) Students: Early childhood learners (ages 4-6) participating in Arabic
lessons. 3) Documents: Curriculum guidelines, lesson plans, and teaching materials used in
Arabic instruction. 4) Parents: Feedback from parents regarding their children’s progress
and engagement with Arabic learning. Secondary data includes scholatly articles, books,
and previous studies on early childhood Arabic education to contextualize findings.

Three main techniques are used: 1) Classroom Observation, Non-participant
observation is conducted to record teaching methods, student interactions, and
engagement levels. An observation checklist is used to assess key aspects such as: Use of
interactive methods (games, songs, storytelling), Teacher-student communication patterns,
Student responsiveness and participation. 2) Semi-structured interviews, indepth
interviews with Arabic teachers to explore their instructional strategies, challenges, and
petceptions of effective methods.

Document analysis, review oflesson plans, teaching materials, and school
curriculum to assess alignment with early childhood learning principles. Analysis of student
work samples. Data analysis method, 1) Thematic analysis (Braun & and Clarke, 2000):
Coding qualitative data to identify themes such as: play-based learning, teacher-centered vs.
student-centered approaches, challenges in Arabic instruction, descriptive statistics (if
applicable) for quantitative aspects like student engagement levels. Ensuring data validity,
Triangulation: cross-checking findings from observations, interviews, and documents.
Member checking: sharing preliminary findings with teachers for feedback. Peer debriefing:
Discussing interpretations with fellow researchers to minimize bias. Thick description:
Providing detailed context in reporting to enhance transferability.

RESULTS & DISCUSSION

Early Childhood Education is part of preschool education. This education is
specifically regulated in Law No. 20 of 2003 of the Republic of Indonesia, Article 28
paragraph 1, which states that Early Childhood Education is organized before basic
education (Sumarti et al., 2023). Furthermore, paragraph 3 states that formal Farly
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Childhood Education takes the form of Kindergarten (TK), Raudhatul Athfal (RA), or
other equivalent forms (Undang-Undang, 2003). Although Early Childhood Education is
not a formal requirement for entering Elementary School (SD), its presence holds
significant meaning (Bertram & Pascal, 2016). Learning at this stage teaches young children
various basic skills such as character development, religious values, as well as foundational
language skills and other competencies that will be useful at subsequent educational levels.

Language development enables children to learn self-understanding and self-
control (Bell et al,, 2024). When children learn to speak, they unconsciously develop
knowledge of phonological, syntactic, semantic, and pragmatic systems. This knowledge
can be further developed by children in both home and school environments. In Early
Childhood Education, Indonesian has been used as the medium of instruction. However,
in addition to Indonesian, we also need to introduce other languages that will support
young children's language development. Raudhatul Athfal itself is an Early Childhood
Education institution that emphasizes religious education and has begun introducing
Arabic from an early age.

The importance of learning Arabic lies in the fact that Arabic serves as a gateway to
knowledge, particularly Islamic sciences that form the foundation of learning at Raudhatul
Athfal. Moreover, Arabic is not only used by Arab communities but is also the official
language in more than 28 countries and is spoken by approximately 422 million people
wotldwide (Alnosairee & Sartini, 2021; Azizah et al., 2024; Ahmed, 2020).

Although Arabic learning in Early Childhood Education has great potential, a
survey conducted by the Indonesian Ministry of Religious Affairs across 150 Islamic Early
Childhood Education institutions in five provinces in Indonesia found that: 1) There are
human resource limitations where 70% of Early Childhood Education teachers lack an
Arabic language education background or hold a bachelor's degree in Early Childhood
Education (PAUD/PIAUD), making it difficult for them to deliver material effectively. 2)
Learning Materials and Methods: 80% of institutions still use conventional approaches that
are less suitable for eatly childhood characteristics, such as memorization and lecture
methods. 3) Facilities and Infrastructure: 65% of institutions lack interactive Arabic
learning media, such as audiovisual tools, educational games, or digital applications. 4)
Parental Support: Only 40% of parents are actively involved in supporting Arabic learning
at home due to limited Arabic language knowledge.

Despite these various limitations, schools must continue to improve human
resources, learning strategies, and other facilities that can support Arabic learning in their
respective institutions. Based on the above explanation, the purpose of this writing is to
examine Arabic learning strategies for eatly childhood at Raudhatul Athfal Harapan Bunda.
The following table summarizes the core findings of the study, structured
around strategies, implementation, and observed outcomes:

Table 1. Strategies, Implementation and Observed Outcomes

Strategy Implementation Theoretical Basis Challenges

- Number songs (1-10

in Arabic) Plav-based learni
- rni
- Alphabet songs with z,ly ased ‘catning Limited teacher
Vocabulary . . A (Pinter, 2017); . . .
visual aids (e.g., "Alif , . proficiency in Arabic
through Songs Ba Ta") Multisensory input ronunciation
u
(Alwehaibi, 2015) P
- Body parts
vocabulary with
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Strategy Implementation Theoretical Basis Challenges
gestures
- Greetings

8., Assala;
(e-g., Assaldmu Low parental

. alaikeun) Communicative , ,
Simple ) , , involvement in
Conversations Sclf-introduction Language Teaching reinforcing Arabic at
(Ma ismuta?) (CLT) (Krashen, 1985) home
- Dialogues with
repetitive phrases
- Flashcards, puzzles, Lack of institutional
Interactive digital apps Multimedia Learning resources (65% schools
Media - Animated videos for Theory (Mayer, 2009)  lack tools, Kemenag,
letter recognition 2019)

The table highlights the use of songs, such as number and alphabet songs with
visual aids, as an effective strategy for teaching Arabic vocabulary. This approach aligns
with play-based learning (Parker et al., 2022) and multisensory input (Iggena et al., 2023),
which enhance engagement and retention. However, a significant challenge is the limited
teacher proficiency in Arabic pronunciation, which may hinder accurate language modeling.
Prior research supports the efficacy of songs in language acquisition (Hanifah, 2021). For
instance, Sarudin et al demonstrated that multisensory methods, including music, improve
recall (Sarudin et al., 2019). Similarly, Bibikova-Moan et al emphasized play-based learning
as a natural way for children to absorb language (Bubikova-Moan et al., 2019). However,
the current findings reveal a gap in teacher preparedness, which was less emphasized in
earlier studies.

The primary limitation is the reliance on teachers who may lack fluency in Arabic,
potentially compromising pronunciation accuracy. This issue is exacerbated in regions
where Arabic is not widely spoken, limiting the strategy's effectiveness. If teachers receive
targeted training in Arabic phonetics, the effectiveness of song-based vocabulary
instruction could improve significantly. Conversely, without such training, the method may
perpetuate mispronunciations. Future studies could explore the integration of native
speaker recordings or Al-powered pronunciation tools to supplement teacher instruction,
mitigating the proficiency gap. Given that multisensory input enhances learning (Bahri et
al., 2024), and songs are a form of multisensory input, it logically follows that songs are
effective for vocabulary acquisition. However, teacher proficiency remains a critical
moderator of this relationship.

The table 1 identifies greetings, self-introductions, and repetitive dialogues as key
components of teaching simple Arabic conversations. This approach is grounded in
communicative language teaching (CLT) (Sitoy & Sonsona, 2024), which prioritizes real-life
communication. A notable challenge is low parental involvement in reinforcing Arabic at
home. CLT has been widely endorsed for its focus on practical communication (Salam &
Luksfinanto, 2024). However, the current findings highlight a societal limitation-parental
disengagement-which prior studies often overlook. For example, while Krashen
emphasized input hypotheses, he did not address external reinforcement barriers.

The strategy's success depends on consistent practice outside the classroom, which
is hindered by low parental involvement. This limits the method's scalability in non-Arabic-
speaking communities. If parents are educated about the importance of language
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reinforcement, the CLT approach could yield better outcomes. Conversely, without
parental support, students may lack opportunities to practice, stagnating progress. Future
interventions could incorporate digital platforms to engage parents, such as apps with daily
conversation prompts. This could bridge the gap between school and home learning. Since
CLT emphasizes meaningful interaction, and meaningful interaction requires practice, it
follows that parental involvement is essential for CLT"s success.

From the data contained in table 1 can be explained Interactive Media, The table
underscores the use of flashcards, puzzles, digital apps, and animated videos for teaching
Arabic, rooted in multimedia learning theory (Mayer, 2009). A major barrier is the lack of
institutional resources, with 65% of schools lacking tools. Mayer demonstrated that
multimedia tools enhance cognitive retention. However, the current data reveal
infrastructural deficits, a practical challenge less discussed in theoretical frameworks.

The strategy's feasibility is constrained by resource scarcity, particularly in
underfunded schools, limiting equitable access. If schools invest in multimedia tools,
student engagement and outcomes could improve. Without such investments, disparities in
language learning may widen. Public-private partnerships could address resource gaps,
providing schools with affordable or donated technology. Multimedia tools optimize
learning (Mayer, 2009), and their absence impedes learning; thus, resource allocation is
critical for this strategy's success.

Tabel 2. Arabic learning strategies at Raudhatul Athfal Harapan Bunda

L i Impl tati
S;Z:Zlgr;g 1:;2: h(:zzn ation Examples/Content Pedagogical Approach
- Singing while - Numbers 1-10 (a>1g to
};iayling h 5ydic) Multisensory learning
1. Vocabulary ng;fle‘zts - Adaned (auditory+kinesthetic)
Through Songs Ve . pt Play-based approach
- Using visual/audio  Islamic/popular Interactive tenetition
media (pictures, children's songs with cractive repetitio
dolls) Arabic lyrics
- Visual presentation
(flashcards, posters) i i Visual association
- Alphabet songs ABEQ) with ! (Hon) Musical mnemonics
2. Lette1: . ("Alif Ba Ta") - Ba (o) with b (door)  yciile learning
Recognition - Letter games . S
, - Interactive letter Digital literacy
(puzzles, coloring) uessing games integration
- Digital tools (apps, & &8 &
videos)
- Pointing to body ol (head) Total Physical Response
parts . (TPR)
3. Body Parts - Gesture imitation =~ O (eye) . . .
. .. Kinesthetic learning
Introduction - Choral repetition  _ & (hand) Contextual vocabular
with rhythmic ) o y
movements - ¢ (foot) acquisttion
) ) - Assalamu 'alaikum / Wa Communicative
- Greeting routines v _ .
. : alaikumussalam Language Teaching
4. Simple - Role-play dialogues _ Mz ismukap / Ismi CLT)
Conversations - Q&A repetition ' (

- Kaifa haluka? / Ana Routine-based learning

drills bikhayr Scaffolded interactions
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The data contained in table 2 can be explained vocabulary through songs. The
strategy aligns with multisensory learning theory (Shams & Seitz, 2008), which posits that
combining auditory (singing), kinesthetic (movements), and visual (media) stimuli enhances
memory retention. Additionally, the play-based approach (Haile & Ghirmai, 2024),
supports using songs as a natural, low-anxiety method for language acquisition.

Studies by Hanum confirm that music improves Arabic vocabulary recall,
particularly when paired with gestures (Hanum, 2023). However, this table
introduces adapted Islamic/popular songs, a novel twist that increases cultural relevance—
a factor less emphasized in earlier studies.

The integration of localized content distinguishes this approach from generic
nursery rhymes, making it more engaging for young learners in Muslim-majority contexts.
This adaptation bridges language learning with cultural identity, a perspective
underexplored in prior literature. Arabic language pedagogy, this method aligns
with communicative competence (Sarbaini & Rahmi, 2024; Arifin et al., 2024), as songs
provide repetitive, meaningful input. The wuse ofinteractive repetition also
mirrors behaviorist principles, reinforcing vocabulary through structured practice.

Letter Recognition, this data relevant theory, the methods reflect dual coding
theory (Clark & Paivio, 1991), where visual (flashcards) and auditory (alphabet songs) cues
reinforce memory. Tactile learning is also evident in puzzles and coloring activities. Prior
research Mayer (2009) demonstrated that multimedia tools enhance literacy. However, this

table highlights letter-shape associations e.g., b—>w ,4ui—>1, 2 mnemonic technique less

documented in Arabic pedagogy research.

The integration of digital tools (apps, videos) with traditional methods (flashcards)
represents a blended learning approach. This hybrid model addresses diverse learning
styles, a gap in older studies focused solely on analog or digital media. The focus
on isolated letter recognition aligns with the synthetic phonics method (Wahyuni, 2022),
crucial for Arabic’s non-linear script. The use of visual mnemonics (e.g., wL—) also

supports cognitive load theory (Asma & Dallel, 2020) by simplifying complex shapes.
Furthermore, the data contained in table 2 is Body Parts Introduction, this relevant

to theory the Total Physical Response (TPR) method (Pahri, 2021) underpins this strategy,

where learners associate words e.g., _l, with gestures. Kinesthetic Learning (Mabruroh et

al., 2024) further explains the effectiveness of movement-based repetition. While TPR is
well-studied for Indo-European languages, its application to Arabic body-part vocabulary is
less documented. This table adds empirical evidence to its efficacy in RA (Raudhatul
Athfal) settings. The inclusion of rhythmic choral repetition (e.g., chanting "w-cue-wf,")

introduces a musical element to TPR, enhancing engagement-a departure from traditional
command-based TPR drills. This aligns with contextual vocabulary acquisition (Alyami &
Mohsen, 2019), where words are learned in meaningful clusters (e.g., body parts). The
method also supports scaffolded input (Awadelkarim, 2021), as gestures provide
comprehensible cues.

Furthermore, the data contained in table 2 is simple conversations, this data
relevant theory the communicative language teaching (CLT) framework (Ekawati et al,
2024) is central, emphasizing real-world interactions (e.g., greetings). Routine-based
learning (Selman & Dilworth-Bart, 2024) explains the use of repetitive drills. While CLT is
widely endorsed, its adaptation to Arabic conversational routinesin early childhood
education is understudied. This table provides a structured model for RA contexts.
The scaffolded Q&A drills offer a graded progression from formulaic to open-ended
responses, a nuance absent in generic CLT literature. The focus on formulaic
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expressions (e.g., "Assalamu 'alaikum") mirrors natural approach (Krashen & Terrell, 1988)
principles, where high-frequency phrases build fluency. The method also aligns
with sociocultural theory, as role-plowsocial interaction.

CONCLUSIONS

The study examines Arabic language learning strategies in Raudhatul Athfal
Harapan Bunda, focusing on four core approaches: vocabulary through songs, letter
recognition, body parts introduction, and simple conversations. The findings reveal
that multisensory and play-based methods, such as singing with gestures and visual aids,
significantly enhance vocabulary retention among young learners, aligning with Pinter’s
play-based learning theory and Alwehaibi’s multisensory input framework. However, a
critical challenge is teachers’ limited Arabic proficiency, which may compromise
pronunciation accuracy.

For letter recognition, the use of visual mnemonics (e.g., associating I with ..\.uJ|)
and digital tools demonstrates effectiveness, supported by dual coding theory.
However, 65% of institutions lack adequate multimedia resources, hindering
implementation. Body parts instruction via Total Physical Response (TPR) proves
effective, reinforcing kinesthetic learning, while simple conversational drills grounded
in Communicative Language Teaching (CLT) foster practical communication skills.
Yet, low parental involvement limits reinforcement outside the classroom. Overall, the
study highlights the potential of interactive, culturally adapted methods in early Arabic
education but underscores systemic barriers, including teacher competency gaps, resource
shortages, and minimal parental engagement. This study contributes to eatly childhood
Arabic pedagogy by empirically validating multisensory and play-based strategies in an
Islamic educational context, bridging gaps in non-Western language acquisition research. It
extends multimedia learning theory by demonstrating its applicability to Arabic script
acquisition, while also refining TPR and CLT frameworks for young learners in religiously
affiliated settings.

Practically, the findings offer actionable strategies for educators: 1) Teacher training
programs should prioritize Arabic phonetics and interactive methodologies to address
proficiency gaps. 2) Schools should invest in low-cost multimedia tools (e.g., flashcards,
apps) to mitigate resource limitations. 3) Parental engagement initiatives, such as
workshops or digital platforms, could reinforce language exposure at home. 4) For
policymakers, the study advocates for curricular reforms integrating play-based and
communicative approaches in national early childhood education standards. It also calls
for public-private partnerships to fund educational technology in under-resourced
institutions.

Strengths, Limitations, and future research, 1) Strengths: the study provides
a comprehensive framework for Arabic learning, combining theory-driven strategies (e.g.,
CLT, TPR) with localized adaptations, It highlights underexplored challenges, such as
teacher proficiency and parental involvement, offering a realistic assessment of
implementation barriers. 2) Limitations, the findings are context-specific to Raudhatul
Athfal, limiting generalizability, no longitudinal data were collected to assess long-term
language retention, teacher and parent perspectives were not qualitatively explored, missing
nuanced insights. 3) Future directions, experimental studies comparing traditional vs.
interactive methods in diverse early childhood settings, development of Al-powered
tools (e.g., pronunciation apps) to supplement teacher instruction, cross-cultural
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research on Arabic acquisition in non-Muslim-majority countries, Parental involvement
interventions, such as bilingual home-learning kits.

REFERENCES

Ahmed, M. M. S. H. (2020). The Impact of the Geographical Distribution on Arabic
Dialects” Translations from Arabic into English Mostafa Mohamed Safwat Hassan
Ahmed )*(. Bulletin of The Faculty of Arts, 57(2), 235-254.

Aisyah, D., Rezi, M., Mudinillah, A., & Hanifaturrahmi. (2024). Utilization of the Use of
Google Forms as an Online Quiz to Increase Vocabulary in Arabic Language

Learning. Tamwir Arabiyyah: Arabic as Foreign Langnage Journal, 4(1), 79-92.
https://doi.org/10.31869/aflj.v4i1.5425

Alnosairee, A., & Sartini, N. W. (2021). a Sociolinguistics Study in Arabic Dialects.
PRASASTI: Journal of Linguistics, 6(1), 1-17.
https://doi.org/10.20961/prasasti.v6il1.43127

Alyami, M., & Mohsen, M. A. (2019). The Use of a Reading Lexicon to Aid Contextual
Vocabulary Acquisition by EFL Arab Learners. Journal of Psycholinguistic Research,
48(5), 1005-1023. https://doi.org/10.1007/s10936-019-09644-z

Arifin, M. A., Ibrahim, F. M. A, & Mahmudah, U. (2024). The Impact of Using a
Communicative Approach to Improve Arabic Language Proficiency. EDUCATIO :
Journal Of Education, 9(2), 45-53.

Asma, H., & Dallel, S. (2020). Cognitive Load Theory and its Relation to Instructional
Design: Perspectives of Some Algerian University Teachers of English. .Arab World
English Journal, 11(4), 110-127. https://doi.org/10.24093 /awej/voll 1no4.8

Awadelkarim, A. A. (2021). An analysis and insight into the effectiveness of scaffolding:
EFL instructors’/teachers’ perceptions and attitudes. Jowrnal of Language and
Linguistic Studies, 17(2), 828—841. https://doi.org/10.52462/ills.58

Azizah, N. L., Naifah, N., Afrianingsih, B. 1., Hamidah, M., & Audl Ramadlan, M. A.
(2024). Development of Arabic Language Learning in Indonesia at 19th — 21st
Century. Jurnal Al Bayan: Jurnal Jurusan Pendidikan Babasa Arab, 16(1), 219.
https://doi.org/10.24042/albayan.v16i1.22767

Bahri, S. S., Nurani, Y., & Hartati, S. (2024). Teachers > Perspectives on Multisensory

Learning in Early Childhood Education : Balancing Opportunities and Challenges.
Linguistic and Philosophical Investigations, 23(1), 344—358.

Bell, C., Bierstedt, L., Hu, T. (Amber), Ogren, M., Reider, L. B., & LoBue, V. (2024).
Learning through language: The importance of emotion and mental state language
for children’s social and emotional learning. Social and Emotional 1earning: Research,
Practice, and Poliey, 4 100061.
https://doi.org/https://doi.org/10.1016/].s¢1.2024.100061

Bertram, T., & Pascal, C. (2016). Early Childhood Policies and Systems in Eight Countries.
Early Childhood Policies and Systems in Eight Countries. https://doi.org/10.1007/978-3-
319-39847-1

b

Braun, V., & and Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a



‘§\\' 75 ’{// Marni, Rahmi

Bubikova-Moan, J., Hanne, N. H.; & and Wollscheid, S. (2019). ECE teachers’ views on
play-based learning: a systematic review. Ewropean Early Childhood Education Research
Journal, 27(6), 776-800. https://doi.org/10.1080/1350293X.2019.1678717

Clark, J. M., & Paivio, A. (1991). Dual Coding Theory and Education Both the science and
practice of education depend on a firm under- standing of many psychological
phenomena, including such cognitive topics. Educational Psychology Review, 3(3), 149—

210.
Creswell, J. W. (2003). Qualititative, Quantitative and Mixed Methods Approaches. In Sage
Publication (2nd ed.). Sage Publications.

https:/ /www.mendeley.com/catalogue/9e247640-1733-38ae-aec5-
53ab686c9667 /Putm_source=desktop&utm_medium=1.19.8&utm_campaign=ope
n_catalog&userDocumentld=%7B5£fd3524-020c-4b3e-8a86-6¢6£578a1c03%7D

Ekawati, D., Hidayat, H. ., & Rosyada, D. (2024). Enhancing Vocabulary, Dialogue, and
Writing Skills in  Arabic through Communicative Language Teaching: An
Experimental Study. Infernational Journal of Religion, 5(9 SE-Articles), 896-907.
https://doi.org/10.61707 /58805257

Haile, T. S., & Ghirmai, D. J. (2024). Play-Based Learning: Conceptualization, Benefits, and
Challenges of Its Implementation. Ewuropean Scientific Journal, ES], 20(16), 30-54.
https://doi.org/10.19044/esj.2024.v20n16p30

Hanifah, U. (2021). Fun Arabic Learning through Songs Media. Tamwir Arabiyyah: Arabic as
Foreign Langnage Journal, 1(2), 73—82. https://doi.org/10.31869/aflj.v1i2.2873

Hanum, A. N. (2023). Application of Singing Methods to Improve Vocabulary Mastery in
Learning Arabic Language at Madrasah Ibtida’iyah. Tanwir Arabiyyah: Arabic as
Foreign Langnage Journal, 3(2), 131-136. https://doi.org/10.31869/aflj.v3i2.4903

Iggena, D., Jeung, S., Maier, P. M., Ploner, C. J., Gramann, K., & Finke, C. (2023).
Multisensory input modulates memory-guided spatial navigation in humans.
Communications Biology, 6(1), 1167. https://doi.org/10.1038/s42003-023-05522-6

Krashen, S., & Terrell, T. (1988). The Natural Approach Language Acquisition in the
Classroom. In The Natural Approach Languange Acquisition in the classroom. Comwall.
http:/ /web.stanford.edu/~hakuta/www/LAU/ICLangLit/Natural Approach.htm

Lestari, Y., Yusuf, Y. M., & Maksudin, M. (2023). Implementing the Humanistic Approach
in 21st-Century Interactive Arabic Language Learning at Madrasah Ibtidaiyah.
Langnage, Technology, and Social Meda, 1(2), 65-71.
https://doi.org/10.70211/ltsm.v1i2.27

Lestari, G. P., Syithabuddin, Aceng Kosasih, & Somad, M. A. (2023). The Effectiveness of
Interactive Reading Models in Improving FEarly Students Language Skills.
International Journal of Learning, Teaching and Educational Research, 22(9), 280-295.
https://doi.org/10.26803 /ijlter.22.9.15

Mabruroh, H., Nurfadlilah, S., Zarkasyi, A. H., & Nufus, N. H. (2024). Implementation of
Visual Auditory Kinesthetic Learning Model in Mastering Arabic Vocabulary at
MTsN 5 Pandeglang. A/ Mabara [urnal Pendidikan Babasa Arab, 10(2), 228-243.
https://doi.org/10.14421/almahara.2024.

Mayer, R. E. (2009). Multimedia Learning. In Cambridge University Press (Vol. 1). Cambridge
University Press.

Please cite this article as Authot’s
Tanwir Arabiyyah: Arabic as Foreign Language Joutnal, Vol. 5, No. 1, DOI: https://doi.org/10.31869/af].54i1.6671



Nz
Arabic Learning Strategy fo Eraly Childhood "\\}& 76 4’?{

Pahri, P. (2021). The Implementation of Total Physical Response (TPR) Method in
Improving Arabic Speaking Skills. Tanwir Arabiyyah: Arabic As Foreign Langnage
Journal, 1(2), 63—=72. https://doi.org/10.31869/aflj.v1i2.2872

Parker, R., Thomsen, B. S., & Berry, A. (2022). Learning Through Play at School — A
Framework for Policy and Practice. Frontiers in Education, 7(February), 1-12.
https://doi.org/10.3389/feduc.2022.751801

Ritonga, M., Hakim, R., Nurdianto, T., & Ritonga, A. W. (2023). Learning for early
childhood using the IcanDO platform: Breakthroughs for golden age education in
Arabic learning. In Education and Information Technologies (Vol. 28, Issue 1).
https://doi.org/10.1007/s10639-022-11575-7

Ritonga, M., Mudinillah, A., Ardinal, E., Tauhid, & Nurdianto, T. (2024). Enhancing
Arabic Language Learning in Higher Education: Leveraging E-Campus as an
Online Learning and Evaluation Platform. Jurnal Ilmiah Peuradenn, 12(2), 491-516.
https://doi.org/10.26811/peuradeun.v12i2.1103

Salam, M. Y., & Luksfinanto, Y. (2024). A Comprehensive Review of Communicative
Language Teaching (CLT) in Modern Classrooms. Lingeduca: Journal of Langnage and
Education Studies, 3(1), 58-70. https:/ /doi.org/10.70177 /lingeduca.v3i1.1338

Sarbaini, A., & Rahmi, N. (2024). Enhancing Arabic Speaking Skills: A Study on
Instructional Design, Implementation, and Assessment. Arabiyatuna : Jurnal Bahasa
Arab, 8(2), 641-662. https://doi.org/10.29240/jba.v8i2.10828

Sarudin, N. A. A., Hashim, H., & Yunus, M. M. (2019). Multi-Sensory Approach: How It
Helps in Improving Words Recognition? Creative Education, 10(12), 3186-3194.
https://doi.org/10.4236/ce.2019.1012242

Selman, S. B., & Dilworth-Bart, J. E. (2024). Routines and child development: A systematic
review.  Journal  of  Family  Theory — and — Review,  16(2),  272-328.
https://doi.org/10.1111/jftr.12549

Shams, L., & Seitz, A. R. (2008). Benefits of multisensory learning. Trends in Cognitive
Sciences, 12(11), 411-417. https://doi.org/10.1016/j.tics.2008.07.006

Sitorus, M. S., Srg, K. Z. S., Tarigan, S. N., & Lubis, H. zahra. (2025). The Future of
Education Journal Arabic Language Learning Methods for Early Childhood.
TOFEDU: The  Future of  Education  Journal, 4(1), 285-290.
https://doi.org/10.61445/tofedu.v4i1.437

Sitoy, J. S., & Sonsona, R. P. J. V. (2024). Investigating the Use of Communicative
Language Teaching (CLT) Strategies to Promote Innovative Teaching and Learning
Approach. Jurnal Pendidikan Indonesia, 13(2), 393-402.
https://doi.org/10.23887 /jpiundiksha.v13i2.79184

Sumarti, Nata, A., Husaini, A., Sa’diyah, M., & Nur, M. A. (2023). Aisyiyah’s Concept of
Early Childhood Education. Journal of Indonesian Culture and Beliefs (JICB), 2(1), 49—
60. https://doi.org/10.55927 /jicb.v2i1.6100 (

Susilawati, Kasim, A., Haniah, Darmawati, Agit, A., & Reski6, M. (2023). Exploring play-
based method on Arabic language learning from the educator perspective.
Proceedings of the 1st International Conference on Science and Islamic Studies, October 2023.
https://proceedings.uin-
alauddin.ac.id/index.php/icosis/icosis2023/papet/view/1169



Wiy
Y77 %

Marni, Rahmi

Susilawati, S. (2024). Implementation of Practical Life ILearning in Developing
Independence Character in Children Aged 4-5 Years. Cakrawala Dini: Jurnal
Pendidikan Anak Usia Dini, 15(2), 149-160.
https://ejournal.upi.edu/index.php/cakrawaladini/article/view/74519/28932

Undang-Undang. (2003). Undang-Undang Republik Indonesia Nomor 20 Tabun 2003 tentang
Sistem Pendidikan Nasional (Vol. 1, Issue 1, pp. 1-33). Sekretaris Negara republik
Indonesia.

Wahyuni, N. T. (2022). Trial of Synthetic Phonics extended to Storybook Reading to
Improve Reading Skills of Indonesian Third Graders Enrolled in a Bilingual
School. International — Journal of  Instruction, 15(4), 1091-1112.
https://doi.org/10.29333/iji.2022.15458a

Zulfida, S., Rafli, Z., Murtadho, F., & Islam, M. S. (2024). Arabic Vocabulary Learning
Strategies in Early Chilhood: A Case Study at an Integrated Islamic Elementary
School.  An  Nabighoh,  26(2), 269-286.  https://doi.org/10.32332/an-
nabighoh.v26i2.269-286

Please cite this article as Author’s
Tanwir Arabiyyah: Arabic as Foreign Language Joutnal, Vol. 5, No. 1, DOI: https://doi.org/10.31869/af].54i1.6671



Nl
'§\*'\\ 78 “

Arabic Learning Strategy fo Eraly Childhood oz




