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INTRODUCTION

Arabic learning is one of the foreign language lessons in Indonesia affected by the
Coronavirus Disease (Covid-19). The impacts of the pandemic have caused a decrease in
the quality of learning and students' motivation (Garbe et al., 2020). Also, the post Covid-
19 period is expected by everyone after being an epidemic for more than 3 years in
Indonesia. The spread of the pandemic is now sloping, marked by the normality of
community activities in public spaces (Peters et al., 2022). This is a good news for the
educational institutions and teachers because of the transformation from an online to
offline learning. During the pandemic, there was a rapid change in the management of
Arabic learning, including aspects of the process, the use of media, and the selection of
strategies, forcing adaptive learning through digital technology instruments (Netto et al.,
2022). In addition, there is an extraordinary development in the use of digital technology in
the educational world during the pandemic.

Educational technology is a catalyst for innovation and major changes in Arabic
learning, especially during the post Covid-19 period (Rapanta et al., 2021). The appropriate
use of technology will encourage the achievement of the objectives of Arabic learning.
However, technology cannot be separated from challenges since it is made and developed
to solve educational problems (Khlaif et al., 2021). The post Covid-19 pandemic is a
collective gift of the nation that brings changes and demands for adaptation in the process
of education and Arabic learning in schools (Meccawy et al., 2021). The language should be
introduced to children from an early age in order to improve their Arabic skills (Aziz et al.,
2016; Hakim et al., 2022). Therefore, the management of the face-to-face (FTF) learning
implementation are expected to present a comfortable and safe learning atmosphere
without being accompanied by the fear of the disease spread.

The early stage of life is a golden and play period filled with curiosity and being able
to distinguish between fantasy and reality. Children easily imitate what they see and hear
without knowing the meaning of the activity (Hdnnikidinen et al., 2018). Their habit
involves spending time actively playing rather than studying. These cases make it easy for
children to lose concentration during lessons, however, they tend to quickly assimilate what
is being taught and will continue to remember (Hackett, 2016). Therefore, the right media
and strategies are required to help parents and teachers in teaching Arabic in this post-
Covid-19 period (Salam et al., 2022; DeCoito & Estaiteyeh, 2022). The culture of online
learning using technology and digital media should still be adopted in the face-to-face
learning process in the classroom.

In the post Covid-19 pandemic, the Arabic learning media was introduced to
children. The media can be in the form of audio, video, and audio-visual which are spread
on social platforms including Whatsapp, Instagram, Facebook, Tiktok, and Youtube as well
as web-based media (AlGhamdi, 2018). The growing research on Arabic learning for
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children through social media can be identified in several aspects, for instance, social media
can increase the interest to learn (Al-busaidi et al., 2016). One of the studies emphasized
that social media has become a cutting-edge technological tool that is familiar to students,
making it very popular. Students can explore experiences and learn independently or
contextually anytime and anywhere. At the same time, it helps improve foreign language
skills. Therefore, its usage as a medium for teaching Arabic can achieve meaningful learning
in a post-Covid-19 situation with a direct learning model.

Previous studies have identified Arabic learning for children experiencing
psychological barriers which have an impact on academic achievement and social life,
hence, teacher skills are needed (El Kah & Lakhouaja, 2018). Additionally, television media
and Arabic cartoons are seen as non-interactional inputs to acquiting children's Arabic
language skills (Kissine et al., 2019). According to another report, the first 3-8 years are the
most important period in the process of learning Arabic for children because the effects of
the care and attention given during this period will continue throughout their lives (Aljojo,
et al., 2019; Ritonga, Lahmi, et al., 2022). However, a study stated that it is necessary to
complete the learning media with audio messages, colorful pictures, and written sentences
to describe their respective meanings, attract children's attention, and make learning a fun
activity (Sweidan et al.,, 2022). Therefore, the integration of technology as skills mutually
supports the success of learning for students during the post-Covid-19 period.

The intensity of the use of online media in this period is very rapid. This is
indicated by the activeness of users to publish various news. Children also take part in
exposing oral and written messages or information through the media. Millions of Arabic
words can be observed in posts that are spread across the media. However, the teachers
have not been able to utilize the development of technology that is quite massive to teach
Arabic optimally and sustainably. On several occasions, children use technology to access
bad information that is separated from the learning process (Jalil et al., 2019). The learning
continues to experience a paradigm shift among children. Hence, Arabic learning
management should be carried out properly based on the aspects of current needs during
the Covid-19 crisis.

According to the facts above, the quality of learning Arabic in elementary schools
during the post-Covid-19 period should be continuously improved. The return to normal
FTF learning process in the classroom without worrying about the transmission of the
virus should be a force for parents to motivate their children to continue learning Arabic
(Alfayez, 2022). Also, the skills of teachers in operating technology during the Covid-19
period should be a provision to realize learning goals. Therefore, this study aims to describe
the management of FTTF implementation in learning Arabic for elementary school students
during the post-Covid-19 period. The results are expected to be a reference for teachers
and parents in Indonesia to effectively teach Arabic.

METHOD

This report explained the teaching of Arabic in the post-Covid-19 period where the
government has fully implemented FTF learning. Furthermore, the study was conducted at
Darul Ukhuwwah Elementary School in Malang and it is expected to contribute to
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improving the quality of FTF learning. In order to obtain data relevant to the purpose, a
descriptive research type was used which is included in the qualitative method. The data
collection methods employed were observation and interviews. The purpose of selecting
observation method is to directly ascertain the field conditions regarding the application of
Arabic language learning in the post-Covid-19 period.

Observation activities were conducted on the Arabic language subjects of grade 2
students at Darul Ukhuwwah Elementary School, Malang. There ate 2 classrooms for this
grade level and each has 15 students till a total number of 30 was reached. The class 2
students have heterogeneous Arabic language skills, ranging from basic, intermediate, to
advance. Also, the treatment of the learning model in this class is uniform without any
differences between students.

The Arabic teachers were interviewed to obtain research information and ascertain
the management of FTF implementation in the classroom. Meanwhile, the qualitative data
analysis process uses the Miles & Huberman model (1994). First, the research team
obtained information on the learning applied during the post-Covid-19 period. Second, the
data were classified based on the determined research problem and presented. Laszy,
descriptive conclusions were drawn from the findings. Based on the results, the research
analysis is focused on learning information, both planning, implementation and evaluation
of learning applied in the post-Covid-19 period. The data were critically examined using
these four levels.

Table 1. Research Instruments

Questionnaire Informant

The commitment of the institution's management team in
preserving Arabic in the classroom.

Steps for learning Arabic in the classroom.

Student responses to Arabic in class.

Teacher's strategy to focus students' attention on learning.
Institutional choice program to develop Arabic language skills of
elementary school students.

Arabic learning materials for students which include listening,
speaking, reading, and writing skills.

Sanctions for violating Arabic in the classroom.

The role of parents on the achievement of learning Arabic for
elementary school students.

RESULTS&DISCUSSION

Management of FTF Implementation in Post-Covid-19 Arabic Learning in
Elementary Schools

The word "management” in educational institutions in a more detailed sense is an
effort to organize education to provide the desired outcomes (Aquilani et al., 2017).
Educational management optimizes a series of activities to plan, organize, motivate,
supervise, and develop all skills and creativity embedded in all stakeholders to achieve
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certain educational institution goals (Aziz et al., 2016). Its implementation specifically, seeks
to carry out various management functions in managing educational institutions based on
certain indicators. Therefore, the picture of the educational quality is reflected in the
management pattern to execute the organizational activities (Khairiah & Sirajuddin, 2019).
The competition for developing education quality will only be won by institutions that can
adapt to changes.

Along with the decline in Covid-19 cases in Indonesia, the government issued a
joint decree (SKB) of 4 Ministers signed by the Minister of Education, Culture, Research,
and Technology (Mendikbudristek), as well as the Minister of Religion, and Health. Also,
Home Affairs regarding FTF learning in schools is 100 percent open. However, the
application of this learning is still adjusted to the management of controlling the spread of
Covid-19. FTTF learning will return to online when the potential for the development of
Covid-19 increases (Limbers, 2021). In this situation, the management function is needed
as a control tool for educational institutions in order for students to stay healthy, safe, and
comfortable when studying in a post-Covid-19 situation with FTF learning policies.

The management of this implementation is a challenge for some schools as well as
an opportunity to carry out learning, including Arabic learning at Darul Ukhuwwah
Elementary School. Currently, this school has implemented 100 percent FIF by a joint
decree issued by the government. This policy at the same time, demands teachers to be
more professional in providing the best educational services to students (Niemi & Kousa,
2020). According to the teachers, the implementation of Arabic learning at the School
during the Covid-19 period was a serious challenge. This is in addition to the concerns
about the spread of the pandemic, which became another problem, namely teachers and
students had to adapt in the school environment.

To carry out FTF Arabic learning during the pandemic, Nauval Adani—Arabic
teacher at Darul Ukhuwwah Elementary School —stated that the FTF which was 100
percent implemented in class had a lot of challenges for teachers, including the teaching of
Arabic language. Therefore, students were motivated to learn in class and easily adapt to
other friends. Meanwhile, (Susanto et al., 2022) stated that creative and innovative learning
is a necessity to produce quality results. According to one of the informants, who is an
Arabic language teacher, the students are more likely to communicate less or adapt in class,
as the pandemic continues to date. Therefore, this is another challenge for the teacher to
continuously ground Arabic in the classroom (El Kah & Lakhouaja, 2018). In the efforts to
teach Arabic in the classroom, one of the informants stated that:

“We are, a management team, trying to use Arabic every day even though the
implementation is not optimal. This is because there are general teachers, such as
math, Indonesian, and other) who do not speak the language. Therefore, to support
the Arabic-speaking environment, the principal requires all teachers to take part in a
special Arabic language program that is supervised directly by the principal.” (NA,
Interview, 2022)

Based on this information, Darul Ukhuwwah Elementary School has committed to
implementing Arabic learning. This is also supported by the principal by executing a special
program to learn the language. The program continues to be implemented and is scheduled
on Monday, Tuesday, and Friday after the completion of class. Furthermore, it is attended
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by all teachers, both religious and general subject teachers, making it possible to speak
Arabic as a hallmark of the school. (Martin-Sanchez et al., 2022) confirms that serious
attention needs to be given to the language skills of teachers, because they will become a
reference for students in the process of improving Arabic. Moreover, every learning activity
carried out by the teacher will be of value to students’ lives because it contains
philosophical values in the process of learning planning, implementation, and evaluation
(Al-busaidi et al., 2010).

The execution of the opening of classroom learning for teachers and students in
the before and post-Covid-19 periods starts with the implementation of the opening and
learning orientation. This subsequently begins with greetings and prayers, explanation of
the current learning objectives, and reviewing the lessons from previous meetings.
However, a distinguishing factor of the FTT in the pandemic is that teachers continue to
ensure the condition of the students is maintained and healthy (Handayani & Sulastri,
2022). Classroom learning has also met the health standards recommended by the central
and local governments. Moreover, it uses 100 percent Arabic as the language of instruction
(Akmaliyah et al., 2021). This is because when elementary school students are given Arabic
as instructional language, a strong curiosity about Arabic will be formed.

In the implementation of student’s response to FTT Arabic learning during Covid-
19 period, the students were very enthusiastic. This attitude can be seen from their
disciplined behavior in learning and performing assignments well. Additionally, other
attitudes are shown in the way students adapt to classmates who are very enthusiastic about
playing and participating in learning. According to Arabic teacher, Ilham, these 2 grade
students have never participated in FTF learning obviously because the spread of the
Covid-19 pandemic in Indonesia is still high in 2020 and 2021. Therefore, the students at
Darul Ukhuwwah Elementary School do not directly know each other or the teachers.
According to (Handayani & Sulastri, 2022), the condition about attitudes before and after
learning needs to be reoriented in order to have a conducive and calm classroom situation.

Other information is from how the teacher designs FTF to make it look more
interesting and productive during class. Considering that the grade 2 students at Darul
Ukhuwwah Elementary School are still the first to carry out FTF meetings in class, the
teachers needs to be more interactive and innovative in delivering learning materials. From
the learning method used and based on the respondent's information, the teacher uses
tharigah mmubasyarah to teach according to the author's instructions in the book
muqgaddimah—using Arabic as the language of instruction. The tharigah mubasyarah is not
delivered monotonously to students, but the teacher also adopts several other methods,
such as incorporating several language game to make the class more interactive. An
example of delivering learning in memorizing vocabulary is the teacher’s use of Zalagqi by
combining the guessing game method. Guess the word is also packed with learning media
or aids that are interesting and take advantage of the classroom items. The following is an
example of class learning:
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Figure 1 above shows the learning media for snakes and ladders as well as the tree

of knowledge used for teaching Arabic vocabulary and object names. Learning media and
resources are not only carried out through textbooks, but teachers also take advantage of
several teaching aids in the classroom as a tool for students to understand learning. Besides,
they also use several learning technologies both from software and hardware. The
technology used in the form of software include social media, namely Whatsapp as a
monitoring tool for learning at home, carrying out students’ assighments, communicating
between teachers and parents, and as a place for sharing Arabic learning information
(Alamer & Al Khateeb, 2021). Furthermore, the teacher uses Youtube, Instagram, and
Tiktok as learning media for students. For instance, they search for Arabic content that is
appropriate to the level of the students, and the learners are required to understand the
content by watching what is being shared. After watching several materials, the teacher
opens a question and answer session through the Whatsapp group to help students
understand the material more deeply.

The hardware technology used for learning Arabic in the classroom is a projector
and a tool for delivering a more effective and efficient material. Other technologies are
used when some Arabic videos or films are shown through the Smart TV. According to
respondents, the use of TV is very effective and efficient for learning. Moreover, (Aljojo, et
al., 2019) revealed that the technology in Smart TVs emits video and audio that can attract
the sympathy of students in class. Besides getting material through book sources, the
students also obtain materials from other technologies that are more attractive to them.
The statement of the respondents is as follows:

"Although face-to-face learning in class 2 of the Elementary School Darul
Ukhuwwah has just been implemented, as a learning management team, we optimally
prepare this process to be successful in accordance with the expected learning
objectives. The Arabic language learning management team is committed to
designing learning using methods, media, strategies, and interactive learning
resources in order for the students to be excited and easily understand the lesson
D], Interview, 2022).

In addition to preparing the learning implementation, the teacher maximizes the
evaluation aspect of Arabic learning. This aspect is carried out to measure the extent of
students' ability to understand learning. The understanding of the students includes 4
language skills, namely listening, speaking, reading, and writing. These skills are taught in
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stages according to the learning resources and objectives of the students (Stehle &
E.Peters-Burton, 2019). The first skill is taught by means of students listening to the
sounds of Arabic letters spoken by the teacher and learning aids. For Kalam as well as
reading skills, the students practise mufradat or short Arabic sentences and read them aloud
and correctly (Farsi et al., 2017). Meanwhile, for writing, the students are taught how to
write short Arabic in accordance with the rules of Azaiyah letters. The 4 skills will be
evaluated by the teacher both orally and in writing. The following is an example of an oral
evaluation of students:

Figure 2 above shows the process of evaluating Arabic learning for each student.
The evaluation had the theme "one student two teacher", meaning that 1 student will be
tested by 2 teachers with Arabic vocabulary material and mwuhadatsah (maharah kalan). The
learning outcomes of students will be submitted to their parents and evaluated by the
teacher. (Viskovi¢ & Visnji¢ Jevti¢, 2017) revealed that evaluation is carried out to see the
condition of the child in the classroom and at home, as the learning process takes place.
This evaluation process is expected to be improved by the parents as mentors who direct
students to learn at home, do assignments, and provide motivation, or teachers as
implementers of learning in the classroom to improve learning and design better education.
Evaluation is also carried out by schools as an improvement in providing school facilities
and infrastructure to support learning.

FTF Problems in Elementary Schools Post-Covid-19

In FTF, although limited, is considered the best solution for learning recovery,
especially for students who experience difficulties with the online system and those that do
not have independent learning. The implementation of this approach in the classroom
during the current Covid-19 period certainly does not run smoothly. Moreover, the extent
of the Covid-19 spread has caused the diversion from FTF to online in Indonesia. These

problems are not only obtained from class but also other things that trigger the spread of
Covid-19.

According to the respondents, the students encountered several challenges. Firsz,
they had the difficulty of maintaining distance because of active interaction, especially
elementary school students who still like to play with their peers. Second, there was a crowd
of parents at the time of picking up students in the afternoon, considering that elementary
school children still needed the help of their parents or relatives. Additionally, other FTF
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challenges were derived from external parties, such as online motorcycle taxi drivers who
enter the school environment to pick up children whose parents do not have time to come
directly. These external parties often do not know the provisions that apply every time they
enter the school environment, such as washing of hands, checking body temperature, and
wearing of masks. Third, it is still often found that students do not use masks while in the
school environment. Although the teachers always reprimand their health protocol
violations, similar cases still occur frequently. Some of these problems are feared to be the
cause of spread of Covid-19 in the school environment (Meccawy et al., 2021). Therefore,
the management should be able to ensure the health and safety of all school stakeholders.

Another challenge of Arabic learning in the classroom lies in the learning
motivation. Sometimes, the students are not attentive to the teaching in class because they
are having fun with friends, another challenge is the Azaiyyah pronunciation of students
who are still not in accordance with the makbarijul hurnf. A fact which is also clear to the
informant is the new habituation for students to speak in class. According to the
informant, elementary school students still need a lot of new vocabulary to speak (Limbers,
2021). According to the interview, this is caused by the negative impact of the duration of
the online FTF meetings for students as they become lazy due to weak parental
supervision. It was also found that the inner relationship between students and teachers is
tenuous because they have never greeted each other or met face to face for two years.
However, based on information from respondents, these challenges can be overcome by
deploying accompanying teachers who help remind students and parents. Besides that,
there is a liaison book (mutba'ah) which contains activities that took place in class and would
be carried out by parents at home.

At the elementary school level, the parents and teachers should be good partners.
According to (Viskovi¢ & Visnji¢ Jevti¢, 2017), the cooperation and the role of parents are
very important in supporting the success of student learning. One of the efforts that
parents can make for their children to have a successful learning is to guide them in doing
school assignments and help memorize Arabic vocabulary, which would be sent to their
teachers through video recordings. Moreover, the addition of parents’ efforts can be in the
form of encouragement and motivation to use memorized Arabic vocabulary in everyday
expressions. According to the respondent, language habituation in class is not enough to
support children to speak Arabic, therefore, the role of parents in encouraging them to be
active in language at home is very important as a supporter of learning. Therefore, parents
actively participate by helping the children to learn Arabic at home and collaborating with
them to make vocabulary deposit videos and sticking some vocabulary at home. This is in
accordance with (Viskovi¢ & Visnji¢ Jevti¢, 2017), although the teacher is the decisive party
in the success of students, parents are primarily responsible for determining the success in
learning and achievement.

FTF Problems for Parents Post the Covid-19 Pandemic

At the elementary school level, the implementation of FTT has quite an impact on
the parents. This is because this school-age children still really need the full attention and
guidance of their parents directly. However, it is not uncommon for parents to worry about
their children in the process of FTTF, especially those who have busy work in addition to
being attentive to their children's education. Several surveys have proven that parents who
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have elementary school children want online learning to continue until the handling of
Covid-19 can really be guaranteed properly (Garbe et al., 2020). This kind of narrative
cannot be blamed because the health aspect of children needs to be prioritized in the
learning process, especially for elementary school students with a high playing spirit.

For this reason, in the implementation of limited FTF learning, it is necessary to
apply the precautionary principle related to the health and safety of residents in schools.
Furthermore, the use of health protocols should be applied strictly in accordance with the
rules of the implementation. Limited FTF learning is a limitation on the number of
students in one class (Mather & Sarkans, 2018). It is necessary to regulate the number with
a rotation system and a capacity of 50% of the normal students’ population. Moreover,
there should be parental approval, implementation of strict health protocols, vaccination of
educational personnel, as well as adequate facilities and infrastructure supporting the
implementation of the protocols.

However, the existence of a limited FTF process does not necessarily answer the
problem of Arabic learning. It is found that when FTF takes place, the majority of students
have difficulties in receiving the learning materials directly. This is because when learning
online, the students are used to one-way communication, not actively discussing or asking
questions, in addition to their busyness and other distractions at home. This causes
students who are present in class to be passive, as their concentration decreases and they
do not respond to the provision of teaching materials (Pichardo et al., 2021).

This dynamic has not only become a new polemic among the students, but Limited
FTF learning had been previously carried out at the level of the school education unit.
Even some of the concerns of parents are caused by (1) The level of community
compliance with health protocols is still very low, where as many as 80% of those who are
more compliant are individuals over 60 years old. Meanwhile, school-age children and
adults are still often negligent in implementing health protocols, such as the use of face
masks and washing of hands (Herlinawati et al., 2021), (2) Socialization of the dangers of
Covid-19 is still considered less optimal, hence it is still underestimated by several people,
(3) There is still a limited clarity of procedures carried out in FTTF learning.

This limited FTF problem certainly requires better attention from the government,
teachers, students, and parents. This is because it is not only a new problem among the
students, but also a new concern for parents regarding the increasingly massive spread of
the disease. This is especially for parents who have busy work and cannot monitor the
learning process of their children, or eldetly ones accompanied by comorbidities. This in
turn becomes a dilemma. Therefore, in response to these concerns (Oudeh, 2019), schools
and teachers should ensure that Arabic learning activities run in accordance with existing
health protocols without compromising the meaning and purpose of learning.

CONCLUSIONS

Elementary school level is the golden age of children where foreign language
learning needs to be maximized. The Covid-19 pandemic, which has become endemic in
Indonesia, can be used as a momentum to improve the quality of Arabic learning for
children. This study has implications for the FTF Arabic learning in elementary schools
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after the spread of Covid-19, where teachers and students—as subjects and objects of
learning—work together to realize the objectives of learning to be achieved. However,
Arabic learning in real classrooms has challenges, especially in elementary schools which
still require strong language literacy. This limited FTF learning provides opportunities for
second language learners to learn new languages. Therefore, future studies are promoted to
make new breakthroughs, such as using digital applications to help students improve their
foreign language skills, both in terms of vocabulary, sentence structure, or language skills,
namely listening, speaking, reading, and writing. In this way, students will be helped in
preserving the Arabic language through the development of designed learning media.

The results showed that (a) the implementation of this learning starts from
preparing a clean and healthy school environment, which is equipped with health protocol
equipment, such as water and soap for washing hands. Subsequently, a study room is
structured with a sitting distance of approximately 1 meter between students, and stickers
wearing masks are recommended in the school environment. Furthermore, the
implementation of Arabic learning is catrried out using fun "gamefied" based contextual
materials, methods, and media, such as the snake and ladder game to teach vocabulary as
well as the tree of knowledge to teach the names of objects. Meanwhile, the evaluation of
the learning was catried out using oral and written tests by applying the "one student two
teacher" method; (b) the problems encountered in the FTF process stem from learning
activities, which include reduced enthusiasm of students and low compliance level to
implement health protocols, such as maintaining distance in the school environment,
washing hands with soap, and wearing of mask. Other challenges were derived from
parents, such as the lack of assistance to teach children at home, record Arabic vocabulary
videos, and mentorship in learning. Moreover the parents are concerned about the
condition of the school environment and the spread of the Corona virus with learning
activities that take place face-to-face. Maintaining the competitiveness of Arabic learning
could be a challenge for second language educational institutions over the next decade.
Future short to medium term impacts for the three main stakeholders include (1) Students:
should be greatly responsible for their foreign language learning and take advantage of
technology that can improve knowledge in the future. (2) Instructors: identify Arabic
language opportunities for the needs of the subject that will be presented to elementary
school students to suit their thinking level and current needs. (3) Institutions: provide a
flexible system, where students can take Arabic lessons anytime and anywhere without
being tied to the mechanism of school institutions.

The broader implication is that policy makers, such as the central and local
governments take an active role in recognizing the contribution of Arabic learning on a
global scale and offering support mechanisms, especially financial, to accelerate the possible
progress of learning the language in Indonesia. Arabic instructors need training in the use
of digital media to achieve the learning process. The limitations of this study are still within
the scope of the implementation of Arabic learning for elementary school students after
the Covid-19 pandemic. Therefore, the results focused on the process of learning in an
organized and structured manner in elementary schools. Suggestions for further studies
include a project developed to effectively carry out Arabic learning in elementary schools
and with appropriate benefits.
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